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Abstract 
This research is aimed to investigate how the teaching poetry improved the students’ 
pronunciation on the tenth grade students of SMA N 1 Toho in academic year 2016/2017. 
The research was conducted through Classroom Action Research in three cycles. The 
writer used observation and measurement test as techniques of collecting the data. The 
writer elaborated the result of observation checklist, field note and students’ 
assessment as  tools  of  col lect ing the  data  in order to get the research findings. 
The result showed that reading poetry improved students’ pronunciation of [i:] and [æ]. 
Drill the pronunciation of stanza, give a list, distinguish sound and exaggerated as the 
strategies to improve the students’ pronunciation of [i:] and [æ]. The average score in the 
first cycle was 35.08, the second cycle was 46.48, and the third cycle was 70.00. The 
activities in reading poetry gave positive impacts to the process of teaching and learning 
on students’ pronunciation. The students could emphasize how to pronounce [i:] and [æ] 
correctly. Most of students engaged well in teaching and learning process and they were 
also enthusiastic in reading the poetry. The students also looked confidence in performing 
their reading poetry in front of the class. As a conclusion, the problems that students 
faced could be solved through reading poetry.  
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INTRODUCTION 
 
Improving pronunciation in learning a 
foreign language is important. Pronunciation 
takes an important role in preceding 
speaking, especially in English. It is one of 
the basic speaking elements. In addition, 
Banville (2003:42) states that using the 
pronunciation in communication give 
learner’s confidence to communicate 
effectively in everyday situations. Moreover, 
each skill is related to each other. If learners 
have to master one skill, it means they have 
to master other skills as well. That is why, the 
mastery of the four language skills, they are 
speaking, reading, and listening is related to 
the mastery of pronunciation. 
Based on the writer’s observation to the 
tenth grade students of SMAN 1 Toho, the 
writer found that they got the difficulties in 
pronouncing English vowel [i:] and [æ]. They 
pronounced the [i:] with the short ones, and 
mispronounced[æ] by pronuncing the sound 
like [a] sounds. For example, they may 
pronounce beat is [bit] not [bi:t], another 
example when they pronounce keep is [kip] 
not [ki:p] also in the word stand, they 
pronounce [stand] not [stænd]. Hence, the 
errors in mastering new language/target 
language cannot be avoided. 
Besides, in learning process especially 
in class X MIA 2 of  SMAN 1 Toho, the 
writer found that the students had the 
difficulties and problem in pronunciation at 
most. The students often faced the difficulties 
in pronouncing when a teacher asked them to 
read especially in vowel. English is one of 
difficult subjects for them, especially in 
pronunciation. When a teacher asked one of 
them to read a sentence, they would be scared 
and not confident to read. They usually read 
in whispers because they felt worried if they 
made errors in pronunciation. Moreover, in 
producing different sounds, the learners are 
sometimes influenced by the native language 
process which is used frequently. The 
interference of native language process 
influences the learners’ imitation. 
Pronunciation is one of the essential 
skills in oral form and is considered the basic 
ability of speaking English as well as other 
language (Huang, & Radant, 2009). Correct 
pronunciation of English is very important 
because the target of learning English is to 
help students to speak accurately and fluently 
which leads the students are easy to 
understand the utterances. The study of 
pronunciation has become an important 
aspect in teaching English as a foreign 
language. In learning process, student may 
face difficulty with is crucial to be described 
and analyzed. One of them is difficulty in 
pronouncing English words. Pronunciation 
has become a dilemma for students. As a 
result, making errors in pronouncing English 
as foreign language is common. It is natural 
in the early stage of second/foreign language 
learning process. 
Pronunciation of English consists of 
three major characteristic. Brown (1994:283) 
says that they are stress, rhythm, and 
intonation. Furthermore, he explains that 
stress itself relates to loud, long duration and 
said clearly and distinctly.  Then rhythm is 
defined as the key to pronouncing English 
clearly and naturally which is as the product 
of stressed and unstressed syllable. The last is 
intonation which is about the way the pitch of 
voice fall or rise. 
The teachers should have several special 
methods to make their students motivated to 
learn English. The learners need a way of 
teaching that is enjoyable and practical so 
that they can integrate themselves into 
English, for example reading English poetry 
can get the students integrated to English. It 
is assumed that they can contribute many 
things to improve student’s capabilities, 
especially in their skill elements, such as 
vocabulary enrichment, listening and 
speaking. 
Reading English poetry is believed to 
have direct influence on the pronunciation 
skills. According to Elting and Firkins 
(2006), poetry is a rich language resource 
available to the English Language learner 
(ELL) and, as such, we argue that reading, 
interpreting and performing poetry should be 
a central pedagogical feature of the English 
program. In addition, students sometimes 
associate poetry with the lyrics for popular 
music or with the search for individuality. 
topics such as identity, discovery, family 
relationships, survival, change, mortality, 
hopes, and dreams are of primary interest to 
young people searching for self-awareness in 
an uncertain world.By having this reason, the 
writerbelieved the alternative reading poetry 
can improve achievement in pronunciation to 
English students of SMAN 1 Toho. 
In fact, in reading the poetry, the tenth 
grade students of SMA N 1 Toho should 
have a capability to deliver the messages that 
written with the good rhytm where its falling 
and rising, good intonation on the sentences, 
and good words stress in order to make the 
students catch the meaning that performed. 
Those three aspects was really being matters 
in pronunciation at most that found in 
students especially in [i:] and [æ]itselves. 
Again, the focus of this research was viewed 
the [i:] and [æ]. By having this situation, the 
writer had conducted to improve the students 
pronunciation through reading poetry 
technique. 
 
LITERATURE REVIEW 
Having good pronunciation is very 
important in speaking one language. Jones 
(1978) defines good pronunciation as a way 
of speaking which is clearly intelligible to all 
ordinary people. Good pronunciation is not 
only covers mutual intelligible but also 
covers pleasure for the hearer. On the other 
hand, bad pronunciation is defined as a way 
of talking which is difficult for the most 
people to understand. It is caused by 
mumbling or lack of definiteness of 
utterance. 
Reading English poetry is believed to 
have direct influence on the pronunciation 
skills. According to Elting and Firkins 
(2006), poetry is a rich language resource 
available to the English There are many 
advantages of using poetry in the classroom. 
It can avoid students’ boredom in the class. 
Poetry can convey simple ideas, using very 
simple technique. According to Beach and 
Marshall (1991: 219),  “Poem or we often 
call it as poetry is part of a fiction work, so it 
talks about something imaginary which is 
written to express the author’s feeling and 
entertain readers”. On the other hands, Peck 
and Loyle (1984:13) states that poetry is the 
spontaneous overflow of powerful feeling, 
expression of emotion, and it is always 
concerned with ordinary human concerns, 
with the daily matters of one’s life. It may 
say that poetry is words which are arranged 
in a regular pattern of rhymed and accented 
lines or the art of writing of literary words in 
metrical form.Teacher can introduce poems 
by playing music as background, perform the 
poems or record them. Teachers have to 
consider that not all poems are appropriate to 
be taught in the classroom. Teacher should 
choose the poems which are suited to 
students’ age and their interest.  
On the other hand, Gilbert (2008) stated 
poems were regarded to break the “rules” of 
a language, because they have no particular 
order of grammar. This brings two questions 
for teachers. Firstly, the students need some 
familiarity with the norms of rules of 
language. Secondly, teachers might worry 
that exposing students to more creative uses 
of language could legitimize the use of 
“incorrect” language in the classroom. 
When using poetry in the classroom, 
teacher could therefore exploit the use of 
unusual language as a basis for expanding 
students’ language awareness and 
interpretative abilities. For example, if a 
poem contains unusual syntax then students 
could be asked to pinpoint in what way it is 
unusual and to contrast this with more 
commonly accepted uses. In so doing, they 
would be reaching some kind of conclusion 
about the stylistic effect conveyed by the 
language, and hence the meaning of the 
poem. 
 
RESEARCH METHOD 
 
In conducting this study, the writer applied 
Classroom Action Research as the research 
methodology. The purpose of this research was to 
improve students’ English pronunciation of [i:] 
and [æ] through reading poetry. Burns (2010:2) 
said that the action research is part of a broad 
movement that has been going on in education 
generally for some time. Moreover, classroom 
action research was aimed to be a solution in 
solving students’ pronunciation that faced by the 
students and also the teacher. Furthermore, it was 
purposed to fix any real and practical problems in 
teaching learning that included both of the teacher 
and the students in the classroom. 
In line withCohen, Manion and Morrison 
(2007:297) said that Action research is a powerful 
tool for change and improvement at the local 
level. In this case to improve students’ English 
pronunciation ability using reading poetry, the 
writer decided to apply classroom action research. 
A classroom action research was undertaken in a 
school setting. It was a collaborative activity 
among colleagues searching for solution to 
everyday real problem experience in school or 
looking for way to improve the teachers’ 
performance and increase students’ achievement. 
In collecting the data, the writer used a 
classroom action research. The procedure of this 
research was divided into some cycles. According 
to Kemmis and Mc Taggart in Cohen et al (2005: 
227), in each cycle, classroom action research has 
four stages, planning, and implementation of 
action, observation and reflection. 
In analyzing data, the writer elaborated the 
result of observation and test items. The checklist 
notes observation data and field notes would be 
analyzed qualitatively while the test will be 
analyzed quantitatively. After collecting the data, 
the writer needed to analyze the data. Firstly, the 
writer used qualitative analysis for the data that 
were taken from observation checklist and field 
note. Secondly, the writer gathered the 
quantitative data from the students‟ test to know 
students‟ vocabulary improvement from one 
cycle to another cycle. The writer analyzed the 
qualitative data using the qualitative explanations 
that were taken from the observation checklist and 
field note. According to Best and Kahn (2006), 
there are some steps for analyzing qualitative data 
as follows:  
1. Organizing the data  
In this step, the writer selected and 
organized the data through observation. For 
observation data, the writer organized the data 
that were recorded on observation checklist to 
know the conditions of the individuals, settings, 
or times in teaching and learning process.  
2. Description  
After organizing the data from 
observation, the writer described the various 
data in the findings related aspects of the 
study. The aspects of study included the 
teacher and students’ performance, the 
setting or condition of teaching and learning 
process, and the effects of the activities of the 
participants.  
 
3. Interpretation  
The interpretation of qualitative research 
data depends on the writer’s background, skills, 
and knowledge in making the conclusion of the 
data. In this stage, the writer made the conclusion 
based on the findings. According to Best and 
Kahn (2006), “Interpretation involves explaining 
the findings, answering "why" questions, 
attaching significance to particular results, and 
putting patterns into an analytic framework.” The 
writer made the interpretation about the data that 
were collected through the observation. The 
individual score and mean score of students’ test 
are categorized based on table 1.  
 Table of Specification 
Total score Qualification 
76-100 Excellent 
56-75 Good 
26-55 Poor 
4-25 Very poor 
(Heaton, 1988) 
 
After interpreting the data, both the teacher 
and the writer would stop the actions if the 
result was satisfying and the indicators 
fulfilled the criteria of success. The criteria of 
success in this research at least the students’ 
score was 80 in every aspect. But if the result 
of action stage was not unsatisfying to fulfill 
the indicators of success, both the teacher and 
the collaborator would continue the action to 
the next cycle.  
 
RESEARCH FINDINGS AND 
DISCUSSION  
 
Research Findings 
In conducting this research, the writer 
had applied classroom action research. This 
research method had solved the problems 
found in Class X MIA 2 of SMAN 1 Toho 
improved after being taught by reading 
poetry. The students had problems in 
pronouncing [i:] and [æ]. Thus the writer 
implemented poetry reading in order to 
improve students’ pronunciation, especially 
in pronouncing [i:] and [æ]. The writer 
elaborated the result of observation 
checklist, field note and students’ 
assessment as  tools  of  col lect ing the 
data  in order to get the research findings.  
Based on the writer’s observation in 
cycle 1, the students were still 
mispronounced the [i:] by pronouncing the 
sound like [i] in short sounds because they 
consider every letter [i] pronounced by [i] in 
short sound. For example, they pronounced 
keep was [kip] not [ki:p], breeze was [briz] 
not [bri:z], heat was [hit] not [hi:t]. In this 
cycle, the students were still not really 
active because it was a new for them in 
pronouncing of the [i:]. Unfortunately, the 
teaching and learning process in the first 
cycle was not satifiying yet. So, the teacher 
decided to go to the next cycle. 
In the second cycle, the teacher used 
more interesting poem  entitled Mom I miss 
You. The second poem was attained to help 
the teacher to explain the vowel [i:] that may 
included in many words. For example in 
pronounce the word sweet, the students 
already understood to pronunce with [i:] 
sound as [swiːt]. The students showed their 
understanding how to pronounce [i:],but 
they were still not really confident while the 
teacher asked them to perform in front of the 
class. So, the teacher decided to take actions 
in the third cycle. 
In the third cycle, the teacher gave an 
exaggerated technique to pronunciate [i:] in 
order to make the students understand well 
or emphasized how pronounce [i:] correctly. 
Before the students performed in front of the 
class to read the poem, the teacher also gave 
the students time to prepare themselves 
about 10-15 minutes so the students would 
perform confidently. In the third cycle, the 
students could pronounce the words that 
contained [i:] in the poem correctly. So, the 
teacher and the writer decided to end the 
cycle up because the students’ problem in 
pronouncing the [i:] already solved. 
In every cycle at last minutes activity in 
the research, the teacher gave such 
assessment to help the students understand 
more about[i:]. The teacher hoped by giving 
the assessment namely the distinguish sound 
helped the students in distinguishing the 
sound of the words that contained of [i:]. 
Therefore, the students  in improved their 
skill in pronouncing the [i:].The teacher also 
gave the students assessment in the every 
cycle  used the distinguish sound. The 
teacher implemented the distinguish sound 
such as the [i:]below in order to distinguish 
the sound of [i:]. 
The result showed that reading poetry 
improved students’ pronunciation of [i:] and 
[æ]. Drill the pronunciation of stanza, give a 
list, distinguish sound and exaggerated as the 
strategies to improve the students’ 
pronunciation of [i:] and [æ]. The average 
score in the first cycle was 35.08, the second 
cycle was 46.48, and the third cycle was 
70.00. The activities in reading poetry gave 
positive impacts to the process of teaching 
and learning on students’ pronunciation. The 
students could emphasize how to pronounce 
[i:] and [æ] correctly. Most of students 
engaged well in teaching and learning 
process and they were also enthusiastic in 
reading the poetry. The students also looked 
confidence in performing their reading poetry 
in front of the class. 
In the first cycle, the students did not 
achieve the good result, it could be seen in 
the result of the students’ group performance 
that the students were pronounced the [i:] and 
[æ]incorrectly. The students did not 
pronounced the [i:] with the short one and 
also the [æ] with the incorrect pronunciation 
like changed it by sound [a].Those points 
showed the ability of the students’ 
pronunciation was weak. At the first time, the 
teacher expected that every student could 
apply the reading poetry smoothly. In fact, 
the students still got problems in  
pronouncing it the [i:]. This part made the 
students did not able to practice it through 
reading poetry smoothly. The writer stated 
that in the first cycle, many students were 
unable to pronounce [i:] and [æ] correctly. 
Meanwhile, from the field notes and 
checklist table on the first cycle, the teacher 
started the lesson by giving a brainstorming 
to the students. The students responded the 
teacher’s questions well. Then, the teacher 
asked the students to imitate the [i:] and [æ] 
with a correct pronunciation through reading 
poetry, but the students were still neglected 
to pronounce it. 
Based on the result in cycle 1, all the 
students still had the problems in 
pronunciation. The students did not know 
how to differenciate between the [i:] and [i], 
also on the [æ] still in [a] sounds. In short, 
the students did not understand about how to 
pronounce the [i:]and [æ] 
correctly.Moreover, in reading the poem, the 
students did not know about the word stress, 
the rhytm, and the intonation in reading the 
poetry. Also, the students were shy to 
perform reading poetry in front of the class. 
Based on the result of the first cycle, the 
teacher had better preparation of materials for 
the students’ pronunciation of the [i:] and [æ] 
sound and the result obtained from the 
students as expected. The teacher planned to 
give a clear instruction in order to make the 
students  understand of what the teacher 
asked to do and involve the students to 
practice more in reading poetry. Then, the 
teacher planned to ask the students to sing a 
song entitled “Mother How are You Today” 
together at the beginning of the lesson in 
order to create a good atmosphere. The 
teacher also planned to ask students to drill in 
row based on their seats in order to make sure 
every student engage in the activity. 
In the second cycle, the students showed 
a little progress. It could be seen from the 
main score in the second meeting. The main 
score was 46.48 and categorized as sufficient. 
Although the mean score of students was 
higher than before, the students still had 
problem in pronouncing[i:]. Besides, the 
students’ confidence to pronounce the words  
improved from the previous cycle. 
On the second cycle, based on the result, 
it could be concluded that the students’ 
performances had a little progress. From 35 
students, there were 24% had poor score, 
36% students had sufficient ability, 40% had 
good score and 46% had excellent. 
Referring to the reflection of the 
previous cycle, the teacher and the writer 
discussed new plans for the next cycle. The 
teacher planned to give an exaggerated 
strategy in order to make the students 
understand well or emphasized how to 
pronounce [i:] correctly.  The teacher asked 
the students to drill in row based on their 
seats in order to make sure every student 
engage in the activity.  
In the third cycle, the students made 
many progress. The students’ ability in 
pronouncing [i:] and [æ]  through the reading 
poetry technique improved from cycle to 
cycle. It could be seen from the mean score 
on the third cycle was 70 point. It was 
categorized into good to excellent. This point 
showed great progress from the previous 
meeting. The students had shown their ability 
in pronouncing the poem through the reading 
poetry technique practiced. 
On the third cycle, the students showed 
their ability in the pronuncing through the 
reading poetry. From the 35 students, 50% 
students had excellent, 34% students had 
good and 16% had sufficient. The findings 
indicated the weakness found in teaching and 
learning process in cycle 1 and 2 had been 
successfully minimized by the teacher and 
students. Most of students engaged well in 
teaching and learning process. They were 
also enthusiastic in reading the poetry. After 
interpreting the data, both the teacher and the 
writer decided to stop the actions because the 
result was satisfying. Based on the findings 
of this research, it can be concluded that 
students’ pronunciation in Class XA of 
SMAN 1 Toho improved after being taught 
by reading poetry. 
 
Discussions 
In implementing reading poetry 
technique, the teacher gave the model how to 
pronounce [i:]and [æ] first, then trained 
students to produce the sound by drilling the 
pronunciation. Goodwin (2000) said that 
teaching pronunciation can improve the 
students’ confident, they input the 
communicative situation and build them 
enable to speech from the environment. 
Therefore, it was very important to students 
to build their confident in pronouncing the 
sound before asked them to practice by 
themselves and to train them pronounce the 
[i:]and [æ] correctly. 
In the first cycle, the teacher showed a 
video entitled Mom from Chairil Anwar to 
students. The teacher wanted to grab their 
attention by giving the video. After that, the 
teacher gave the students a handout contained 
a poem. Then, she gave an example how to 
read with correct pronunciation by reading 
each stanza, and asked all the students to 
repeat it after her together. She drilled each 
stanza two times in order to make the 
students familiar with the poem. 
Moreover, Next, the teacher made a list 
of words that had sound of [i:] and[æ] on the 
board. Then, she read those words to 
emphasize how to pronounce the vowels with 
correct one. She drilled it two to three times 
to make sure that the students could say it 
with correct pronunciation. Furthermore, the 
teacher asked the students to make a group 
that consisted of five to six students. Then, 
the teacher asked the students to read the 
poem that was given in front of the class. 
After that, the teacher also gave the 
distinguish sound in order to make the 
students more understand about the 
pronunciation of [i:] and [æ] and help the 
students differentiate the sound. According to 
Nation and Newton (2009), the distinguish 
sound could help the students to pronounce 
the word correctly because the students 
would be experienced in differencing sound. 
Therefore, this activity was very helpful for 
students to differentiate and pronounce 
[i:]and [æ] correctly.  
In the second cycle, the teacher gave the 
students a song entitled “Mother how are you 
today”. The song was to engage them into the 
teaching and learning process. Also, it was to 
grab their attention to be more focused on the 
next lesson. After that, the teacher gave the 
students a handout contained a poem entitled 
“Mom, I miss You “. Then, she gave an 
example how to read with correct 
pronunciation by reading each stanza, and 
asked all the students to repeat it after her in 
a row. She drilled each stanza three times in 
order to make the students familiar with the 
poem. 
Moreover, Next, the teacher made a list 
of words that had sound of [i:] and[æ] on the 
board. Then, she read those words to 
emphasize how to pronounce the vowels with 
correct one. She drilled it three to four times 
to make sure that the students could say it 
with correct pronunciation. Then, the teacher 
asked each student to read the poem that was 
given in front of the class. 
After that, the teacher gave the students 
a test of distinguish sound. In this test, the 
students had to answer it by circle the correct 
pronunciation of [i:] and [æ] based on the 
teacher’s pronunciation. After the students 
did the test, the results were not still satisfied 
yet.  The students still encountered to 
pronounce [i:]. However, the students could 
pronounce [æ] correctly.  
In the third cycle, the teacher used 
exaggerated strategy to improve students’ 
ability in pronouncing [i:]. In this time, the 
teacher gave the students a poem entitled 
“Mom“, because this poem had many [i:] to 
be pronounced. She gave the example to the 
students how to pronounce [i:] with 
exaggerate model. In the first time when the 
students heard the teacher pronounce it many 
students fell it was unique. Furthermore, the 
teacher asked the students to read the poem 
in front of the class individually. She gave 
them time to prepare it. Then, she called 
them one by one. When it was running, many 
students could pronounce [i:] correctly. 
From the description above, it showed 
that teaching pronunciation through the 
reading poetry was able to improve the 
students’ pronunciation ability of [i:] and [æ] 
correctly. Reading poetry is believed to have 
direct influence on the pronunciation skills. 
According to Elting and Firkins (2006), 
poetry is a rich language resource available to 
the English Language learner (ELL) and, as 
such, we argue that reading, interpreting and 
performing poetry should be a central 
pedagogical feature of the English program. 
 
CONCLUSION AND SUGGESTION 
 
Conclusion 
Based on the findings of this research, it 
can be concluded that students’ pronunciation 
in Class X MIA 2 of SMAN 1 Toho 
improved after being taught by reading 
poetry. It was found that students’ 
pronunciation especially in pronouncing the 
words that contained [i:] and [æ] were 
improved from cycle to cycle. Students’ 
pronunciation was improved through drill the 
pronunciation of stanza, giving a list of [i:] 
and [æ], distinguishing sound of [i:] and [æ], 
and exaggerated the pronunciation. 
The students’ pronunciations of [i:] and 
[æ] were improved by drill the pronunciation 
of stanza. It was also improved by giving a 
list of [i:] in order to make students recognize 
the sound. It was also improved 
distinguishing sound of [i:] in order to make 
students understand well about the 
pronunciation of [i:]in the poetry that given. 
Finally, it was also improved by exaggerating 
the pronunciationof [i:] in the poetry reading.  
 
 
 
Suggestion 
Based on the result of the research, the 
writer gives some suggestions stated as 
follows: (1) Reading poetry is recommended 
for the English teacher to improve students’ 
pronunciation. It can be implemented when 
the teacher wants to teach pronunciation 
especially for a certain English vowel sounds. 
(2) The teacher should give a clear 
instruction in order to make students 
understand what the teacher asked to do and 
involve the students to practice more in 
reading poetry before asked them to perform 
in front of the class. (3) For further research, 
the writer can apply reading poetry for other 
features of language such asvocabulary, 
grammar, reading, and writing. 
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